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Abstract 
This study aimed to identify the relationship between lecturers' teaching style and students' academic engagement 
in a university in Malaysia The study was conducted using a survey through questionnaires distributed to 266 
students. Types of teaching styles used are in accordance with the teaching style of Grasha (1996). In order to 
determine the dimensions of the lecturers' teaching style and students' engagement level in academic, the 
descriptive statistics based on percentage, mean and standard deviation were used. As for the lecturers' teaching 
styles, majority of the lecturers use personal model followed by expert style, while delegator style gets the lowest 
mean. Majority of the respondents were found to have involved in academic engagement. The results also show 
that there is a significant but moderate relationship between lecturers' teaching style with the students' academic 
engagement. 
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1. Introduction 
Student academic excellence is the main agenda for any educational institutions and colleges. To ensure that 
academic excellence can be achieved, it requires action and cooperation from all parties. The learning 
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environment which is inviting, conducive and fun is essential in teaching and learning. This is because the 
VWXGHQWV¶DELOLW\DQGUHDGLQHVV WR OHDUQGRHVQRWRQO\GHSHQGLQJRQ WKHVWXGHQWV WKHPVHOYHVEXWDOVR OLH LQ WKH
suitability of a teacher's teaching style (Felder & Henrique, 1995). 
 
 Research involving college and university students development shows that time and energy students devote to 
educationally purposeful activities is the single best predictor of their learning and personal development (Astin, 
1993; Pascarella, 2001). Thus, those institutions that engage their students PRUHLQWKHYDULHW\RIDFWLYLWLHV¶WKDW
contribute to valuable outcomes of college can claim to be of higher quality in comparison with similar types of 
college and universities.  
6WXGHQW HQJDJHPHQW LV GHILQHG DV WKH VWXGHQW¶V SV\FKRORJLFDO LQYHVWPHQW LQ Dnd the effort directed 
toward learning, understanding, and mastering knowledge, skills, or crafts that academic work intends to promote 
(Newman, 1992). More than just the energy to complete the task, engagement represents the psychological 
investment that cognitively involves students in the work they are doing. Student involvement has been found to 
be one of the important predictors of their academic performance. A student who is more involved in university 
life would perform better academically. 
6WXGHQWV¶ involvement theory which was developed by  Astin (1984). Claims that students involvement 
LQDFDGHPLFZLOOLQIOXHQFHWKHVWXGHQW¶VSV\FKRVRFLDOGHYHORSPHQWWKURXJKRXWKLVKHUXQLYHUVLW\RUFROOHJHOLIH  
To ensure the academic excellence, it requires actions and cooperation from all parties. The learning environment 
ZKLFKLVLQYLWLQJFRQGXFLYHDQGIXQLVHVVHQWLDOLQWHDFKLQJDQGOHDUQLQJ7KLVLVEHFDXVHWKHVWXGHQWV¶DELOLW\DQG
readiness to learn does not only depend on the students themselves, but also lie in the suitability of a teacher's 
teaching style (Felder & Henrique, 1995). 
  Grasha and Hicks (2000) argues that in order to guarantee the effectiveness of a teaching and learning 
SURFHVV LW LVVLPSO\QRWHQRXJK WR IRFXVRQO\RQ WKH VWXGHQWV¶ OHDUQLng styles. Teaching styles also need to be 
considered as an important element in a lesson. According to Grasha (1996), the teaching styles are the pattern of 
belief, knowledge, performance and behavior of teachers when they are teaching. In this study, according to 
Grasha (1996), there are five dimensions of teaching styles which are the expert style, formal authority style, 
personal model style, delegator style and facilitator style. 
There were studies done to identify the association between teaching stylHVZLWKVWXGHQWV¶DFKLHYHPHQWVXFK
as the study by Zin (2004) and Aitkin and Zuzovsky (1994) and there is also a study that connects their teaching 
ZLWKVWXGHQWV¶FRJQLWLYH VW\OHV (YDQV3DVW VWXGLHVRQ WKHHQJDJHPHQWRI VWXGHQWV IRXQG WKDW WKHUH Ls a 
FRUUHODWLRQEHWZHHQVWXGHQWV¶HQJDJHPHQWDQGWKHWHDFKLQJDQGDFDGHPLFDFKLHYHPHQW2(&'+RZHYHU
their studies found that teaching is not the main factor affecting academic achievement of students. 
  Studies regarding university teaching style are very less conducted, especially the teaching styles which 
are related to students involvement or even as university graduates. Therefore, this study will be answering 
questions of what is the dominant teaching style practiced by university lecturers and whether there is a 
UHODWLRQVKLSEHWZHHQOHFWXUHUV¶WHDFKLQJVW\OHVDQGVWXGHQWV¶SDUWLFLSDWLRQ 
 
2. Objectives of study 
 
   The objectives of the study are to: 
LGHQWLI\OHFWXUHUV¶WHDFKLQJVW\OHVLQ8QLYHUVLWL8WDUD0DOD\VLD 
H[SODLQVWXGHQWV¶DFademic engagement in Universiti Utara Malaysia 
GHWHUPLQHWKHUHODWLRQVKLSEHWZHHQOHFWXUHUV¶WHDFKLQJVW\OHDQGVWXGHQWV¶DFDGHPLFHQJDJHPHQW 
  
3. Literature review 
 
Good teachers, are able to wheedle and motivate though there are teachers who are strict, and emotional. 
There are studies that found that most teachers teach according to how they have first learnt (Stitt-Gohdes, 2001) 
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and how they were taught (Bailey, Bergthold, Braunstein, Fleischman, Holbrook, Tuman, Waissbluth, & Zambo, 
1996). 
Different researchers use different definitions to define teaching style. According to Peacock (2001), the 
teaching style is the way a person teaches by nature, habitual, inclination or even a custom that is used to convey 
information and skills in the classroom. In addition, according to Wright (1987), one teaching style involves a 
complex mix of beliefs, attitudes, strategies, techniques, motivation, personality and control. The teachers 
teaching styles can be seen when they conduct the teaching and learning process. Teaching style is determined by 
WKH SHUVRQDO TXDOLWLHV DQG DWWLWXGHV *UHJRUF  VD\V WKDW WKH WHDFKHUV¶ WHDFKLQJ VW\OHV DUH WKHLU SHUVRQDO
behaviors and the media that they have been using are for transferring data and information to students. Grasha 
(1996) says that teaching styles represent the pattern of needs, beliefs and behavior shown by teachers in the 
classroom.  
  In terms of teaching style category, Onstein and Miller (1980), have categorized two types of teaching 
styles and they are expressive teaching styles and instrumental teaching style. Expressive style refers to the 
emotional relationship created by the teacher to the student or the class as a whole, including warmth, authority, 
sympathy, trust and some emotional aspects shown by the teacher. The interpersonal relationships between 
teachers and students is involved in this teaching style and related with attitudes toward learning. Expressive 
teaching style works to control the students, managing classroom activities as well as negative or positive 
feelings toward teaching. Other than that, this teaching style is also associated with a sense of confidence in 
students and understands the purpose of education in general. Commonly, teachers who practice this style will 
serve as a helpful mentor and could tolerate students. Teachers also believe in the existence of the best ways for 
students to learn about learning. On the other hand, instrumental style refers to the way teachers carry out the task 
to assist students, planning the lesson, setting up the classroom standard and ensure that students achieve the 
standards set. 
Cornsten and Miller (1980) highlight the model based on the idea that only a part of the expressive and 
instrumental teaching styles. According to this model, teaching styles are categorized into four styles. Normally 
consists of task solving style, mastery style, problem solvers and humanist. In this model, the expressive 
GLPHQVLRQVUHIOHFWHPRWLRQDOHQJDJHPHQWZKLOHWKHLQVWUXPHQWDOGLPHQVLRQLQYROYHVVWXGHQWV¶EHKDYLRU. 
Jarvis (1985) uses three classifications to determine methods of teaching: 
a) Controlled didactic style through lectures and students taking down notes 
b) Socratic style when teacher asks a question and students respond. 
c) Facilitator style is when a teacher prepare the learning environment and the students themselves 
are responsible for their education. 
 
Besides, the teaching style is also classified from the perspective of humanism, behaviorism and 
cognitivism as advocated by Kramlinger and Huberty (1990). Humanism emphasizes personal experience where 
the teacher will act as a facilitator and encourage students to share their experiences and opinions. Humanism 
techniques are consistent with the pragmatic, reflective and activist students. Behavioral style shapes the desired 
behavior through rewarding. The aim is to reinforce the required behavior so that the students will be able to 
control the behavior. This style suits the pragmatic and activists students. Cognitivism is a style that resembles 
the traditional academic approach and aims to present the information logically, usually through lectures. This 
style fits the theoretical students. 
Another model by Doherty (2003) lists teaching styles as:  
1. Style A - Order - Teachers will make all decisions 
2. Style B - Drill - Students carry out tasks assigned by teacher 
3. Style C - Reciprocal - Students complete the task in pairs 
4. Style D - Check yourself - Students check their own performance. Do they own the stated criterion?  
5. Style F - Inclusion - Teachers plan while students evaluate their own work 
6. Style F - Guided Exploration - Students solve problems according to a set of guidelines given with the 
help of assistant teacher 
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7. Style G - Divergent - Students solve problems with the help of teachers according to a set of guidance 
provided. 
8. Individual style - Teacher makes decisions on the content, while students make decisions in planning 
programs 
9. Student Initiative Style - Students plan their own program and the teacher as an advisor 
10. Self Instructional style - Students are fully responsible for their learning process. 
  Some researchers have tried to identify the various nature of teaching, such as teachers need to have the 
most dominant teaching style (Conti, 1985; Ladd, 1995). However, researchers who study teaching style prefer to 
produce their own indicators to identify the variety of teaching styles. The results of this situation have led to the 
definition of various teaching styles and produce a number of dimensions to measure the difference of teaching 
styles (Allen, 1988; Dunn & Dunn, 1979; Grasha, 2003). 
  Based on Evans (2004), he developed the Teaching Style Questionnaire (TSQ) to measure the analytic 
holistic style of teaching for trainee teachers who enrolled in a year program of training for postgraduate 
certificate in education in United Kingdom. In the questionnaire, the lower score indicates a more holistic 
teaching style and the highest indicate a more analytical style of teaching. Overall, teachers tend to be using 
analytical style than holistic style. Holistic style is characterized as a more formal style, flexible, interactive, 
spontaneous and full attention to the individual. The style is more concerned in terms of global learning, learning 
process, and work as a team. Analytical style also is a more formal style, control, direct, structured, sequential, 
and concerned on details compared to holistic style. Individuals with this style prefer to work alone and in their 
interactions with students, they are more impersonal, inflexible and provide a more detailed response. 
  In terms of the factors that influence the teaching style, Peacock (2001) found that teaching styles used 
by teachers are very much depending on the teacher's ethnicity, of which he found that Chinese teachers avoid 
auditory style. Teaching style is also influenced by the purpose and design of courses, norms of learning 
institutions and academic discipline. For example, the expert style or formal authority tend to be used by teachers 
who teach large classes. In addition, gender, seniority and time also played a role in influencing their teaching 
(Chapman, Hughes, & Williamson, 2001). Zhorik (1990) also found that teachers' teaching style was influenced 
by the ideology and beliefs of students and knowledge. 
  Study on compatibility of teaching styles also managed to grab the attention of the researchers. Felder 
and Henriques (1995) and Tudor (1996) studies suggest that teaching style which parallels with the learning 
styles of students will be able to improve learning, attitudes, behavior and motivation. Furthermore, the way a 
teacher presents the content of education depends on her communication style. Based on personality theories, 
Sturt (2000) has analyzed the teaching style using the Myers Briggs Inventory and categorized teaching styles to 
sixteen categories. All were measured by four dimensions of Extrovert-Introvert, Sensing-Intuition, Thinking-
Feeling and Judgemental-Perception (Sturt, 2000). 
  Chia (1997) also found that teachers prefer to use progressive style. The study was conducted using an 
instrument developed by Bennet et al. (1976). Meanwhile, a study by Noriah and Sakinah Mohamed (2003) 
found that teachers enjoy being the facilitator and delegator during the teaching and learning process. 
 
3.1. Grasha Teaching Style (1996) 
 
Although there are many types of teaching styles, this section will only discuss the style of teaching by 
Grasha (1996). Anthony Grasha proposed five different styles of teaching and they are expert style, formal 
authority, personal model, facilitator and delegator (1996). Grasha stressed that these five teaching styles are 
grouped into four clusters. The first cluster encompasses an expert style and formal authority style; Second 
cluster includes personal model style, expert style and formal authority style; Third cluster includes facilitator 
style, personal model style and expert style and the fourth cluster includes delegator style, facilitators and experts. 
Each teaching style is described as below. 
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Expert style is highlighted by teachers who have the knowledge and expertise in the subject matter. 
Teachers who have this style are always encouraging their students to excel and teach in detail and depth. 
Teachers who practise this style require their students to always be prepared and emphasize the dissemination of 
information to the maximum. The formal authority style is when a teacher of this style always gives positive or 
negative feedback to the students. They assume that the teaching should be done in a standard form, accurate, and 
DFFHSWHGE\VWXGHQWVZKLFK LQFOXGH WHDFKLQJJRDOV VHWE\ WKHVFKRRODQGVWXGHQWV¶EHKDYLRU UXOHVHQVKULQHG LQ
school law. Teachers with this style prefer to use a structured teaching. 
For personal model style, the teaching should be done using persoQDOH[DPSOHVDQGµWHDFKE\H[DPSOH¶
Teachers tend to act as a prototype to students on how to think and behave. They tend to direct and guide the 
students to observe and imitate the method shown after that. Facilitator style emphasized teacher interaction with 
students. They provide guidance and give direction by asking questions, giving options to explore, give 
UHFRPPHQGDWLRQVRIDOWHUQDWLYHVDQGGHYHORSFULWHULDIRUVHOHFWLRQ7KHRYHUDOOJRDOLVWRGHYHORSVWXGHQWV¶DELOLW\
to be self-reliance, initiative and responsible. Teachers with this style prefer to teach using projects by providing 
guidance and support. 
'HOHJDWRUVW\OHLVFRQFHUQHGWRVKDSHVWXGHQWV¶DELOLW\WROHDUQDXWRQRPRXVO\6WXGHQWVDUHHQFRXUDJHG
to carry out tasks independently when implementing a project. Teachers will assist if needed, and serve as the 
main information source to students. Teachers can help students to become self-reliant and self-supporting. 
+RZHYHULIWKHWHDFKHULVOHVVVHQVLWLYHWRDVWXGHQW¶VRUVRPHVWXGHQWV¶UHDGiness to perform tasks on his own, 
they might feel anxious when they are given autonomy. 
 
3.2. Previous Studies on Student Engagement 
 
There are two parts of student engagement in the school. The first is the engagement of students in 
learning, and the second is the engagement of students in the school community.  
7KH VWXG\ IRXQG WKDW VWXGHQWV¶ LQYROYHPHQW DW VFKRRO LV D NH\ IDFWRU RI VWXGHQWV¶ HQJDJHPHQW 6WXGHQWV¶
engagement includes many forms and ways. For example, they are actively involved in school activities, active in 
the classroom, the adaptation to the culture of the school, good relationships with teachers and peers. In addition, 
male and female students are also one of the factors that influence participation of students where female students 
are more likely and are keen to participate in any school activities and more active in the classroom such as 
diligent in asking questions and more. The study found that students who come from families with higher 
education are more active in their engagement in the school. The study also found that students who aspire to 
pursue higher education after school will be actively involved in school. These students have planned ahead for 
their future. They also often seen taking part in activities organized by the school compared to other students who 
do not intend to pursue their studies after school. The study also found that students who are comfortable with the 
environment and culture of the school will be active learners and their engagement in school will increase and 
these in turn affect their academic performance. 
According to Marcsh (1992), students who are active in school activities will have a positive impact on 
WKH VWXGHQWV WKHUHE\ LPSURYLQJ WKH VWXGHQWV¶ HQJDJHPHQW LQ VFKRRO DFWLYLWLHV 7KLV ZLOO DOVR indirectly affect 
VWXGHQWV¶DFDGHPLFDFKLHYHPHQW ,QDGGLWLRQ VWXGHQWVZLOO DOVRKDYH WKHQDWXUHRIGLVFLSOLQHDQGFRPPLWPHQW
7KLVLVDOVRVLPLODUWR*HUEHU¶VVWXG\ZKLFKLVHPSOR\HGE\WKHNational Educational Longitudinal Study 
(NELS) to investiJDWHZKHWKHUVWXGHQWV¶HQJDJHPHQWLQVFKRRODFWLYLWLHVFDQDIIHFWDFDGHPLFDFKLHYHPHQW 
In addition, the OECD Program for International Student Assessment (2000) found that there is a 
UHODWLRQVKLS EHWZHHQ VWXGHQWV¶ HQJDJHPHQW DQG WHDFKHU
V WHDFKLQJ VW\OH The study found that the culture of a 
school can affect student participation and academic achievement. Culture which the school includes a dedicated 
group of teachers, effective discipline and a healthy learning environment. The study also found that students 
ZKR IHOW KHZDV DFFHSWHG DW WKH VFKRROZLOO DIIHFW VWXGHQWV¶ SDUWLFLSDWLRQ LQ FODVVRU DW VFKRRO7KH VWXG\ DOVR
found that attitude and behavior are two important factors that can influence the students in academic 
HQJDJHPHQW 6WXGHQWV¶ DWWLWXGHV LQclude attendance, complete the tasks assigned by the teacher, pay attention 
when teacher teaches, involve in activities organized by the school and etc. Students who perceived as less active 
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in school are more likely to have problems when dealing with the community after they have ended schooling. 
Problems faced by the students are also experienced by other students around the world. 
 
4.Methodology 
 
4.1.Research Design 
This study is a correlation study that aims to predict the performance score and explain the relationship 
of variables (Creswell, 2008). It also tries to identify the relationship between the variables in a group of subjects 
(Ary, Jacobs & Razavieh, 2002). 
 
4.2.Sampling 
The target population in this study are lecturers and students of Universiti Utara Malaysia. A total of 226 
questionnaires were collected. 80% of the respondents were under 24 years of age. 
 
4.3.The Instrument 
The instrument used in this research is a structured Likert scale questionnaire which consists of three 
parts. The questLRQQDLUHZDVFRQVWUXFWHGWRPHDVXUHWKHLQGHSHQGHQWYDULDEOHZKLFKLVOHFWXUHU¶VWHDFKLQJVW\OH
DQGWKHGHSHQGHQWYDULDEOHRIVWXGHQWV¶DFDGHPLFHQJDJHPHQW 
 
4.4.Part A-Background of the Respondents (10 items) 
This questionnaire contains items of demographic details and background of respondents, specialization 
and CGPA. 
 
4.5.Part B ± /HFWXUHUV¶7HDFKLQJ6W\OHLWHPV 
 
7KHLWHPVDUHDERXWWKHOHFWXUHUV¶WHDFKLQJVW\OHVHLWKHUH[SHUWVW\OHIRUPDODXWKRULW\VW\OHRUIDFLOLWDWRU
style and more. This variable is measured by using questionnaires (self-report questionnaire) which was adapted 
IURP *UDVKD WHDFKLQJ VW\OH LQYHQWRU\  ,W LV XVHG WR PHDVXUH D WHDFKHU¶V RU OHFWXUHUV¶ WHDFKLQJ VW\OH
preferences. The reliability of this questionnaire shows an internal consistency of 88 (Grasha, 2006). This 
questionnaire used a Likert scale with a score range starts from "1" which is strongly agree to "5" which is 
strongly disagree. The questionnaire consists of five styles; 
a)       expert style 
b)       formal authority 
c)       personal model 
d)      delegator and 
e)       facilitator 
 
4.6.Part C ± 6WXGHQWV¶$FDGHPLF(QJDJHPHQWLWHPV 
 
7KLVVHFWLRQLVXVHGWRPHDVXUHWKHGHJUHHRIVWXGHQWV¶HQJDJHPHQWLQHGXFDWLRQDOSUDFWLFH7KLVYDULDEOH
is measured using a questionnaire adapted from the National Survey on Student Engagement (2006) conducted by 
The College Student Report, Indiana University, USA. ,WPHDVXUHVNH\DVSHFWVRI WKH VWXGHQWV¶H[SHULHQFH WKDW
can contribute to learning and personal development of the student. 
The main content of the questionnaire is related to the behavior of students which has high correlation 
with good learning outcomes and learning practice such as feedback on exams, assignments, and the use of 
educational resources. Each item is answered through four statements ranging from 1 ± never to 4 ± always.  
Reliability analysis on 34 respondents was done in May 2011, and the study shows that the teaching 
style questionnaire has a Cronbach alpha value of 0.85, while the Cronbach alpha for the academic engagement 
of students is 0.86. This finding indicates that the questionnaire was found to have high reliability. 
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5.FINDINGS 
 
5.1.5HVHDUFK4XHVWLRQ:KDWDUH/HFWXUHUV¶6W\OHVRI7HDFKLQJLQ8QLYHUVLWL8WDUD0DOD\VLD" 
 
In this study, five OHFWXUHUV¶WHDFKLQJVW\OHVDUHPHDVXUHGE\WKHVWXGHQWV¶UHVSRQVHWRWKHLWHPVLQWKH
TXHVWLRQQDLUH)LYHGLPHQVLRQVRIWHDFKHUV¶WHDFKLQJVW\OHVDUHDWKHGLPHQVLRQVRIH[SHUWVEGLPHQVLRQVRI
formal authority, (c) dimensions of personal model, (d) dimensions of facilitator and (e) dimensions of delegator. 
According to Table 1, the dimensions of personal model has the highest mean of 4.10, followed by expert 
teaching style dimensions is ranked second with the mean of 4.07. Facilitator teaching style (3.66) is higher than 
the mean of formal authority dimensions (3.52), and the mean of delegator dimensions (3.39). Delegator 
dimensions have the lowest mean score (3.39). The findings show that there are many UUM lecturers using 
personal model teaching style and expert teaching style. The lecturers are also using the formal authority teaching 
approach, personal model and delegator style in class. 
 
Table 1.Domain item distribution of Lecturer's Teaching Style  
 
Type of Style Mean Standard 
Deviation 
Expert 4:07 .52 
Formal authority 3:52 .47 
Personal Model 4.10 .56 
Delegator 3:39 .43 
Facilitator 3.66 .42 
  
 
5.2.Research Question 2: What is the Student Academic Engagement Level Universiti Utara Malaysia? 
 
,Q WKLV VWXG\ VWXGHQWV¶SDUWLFLSDWLRQ LVPHDVXUed by the response of students to 31 items of academic 
engagement presented in the questionnaire. Table 2 shows that only half of the respondents (51.1%) like to give 
their opinion in class, but the majority of the respondents regularly involve in presentation in front of the class 
(89.3%). In terms of cooperation, the majority of students give full cooperation to other students when they are 
doing group work which 89.3% agreed with the item. The majority of respondents also enjoy doing extra work 
which 87.8% agreed with the item. A total of 79.1% of the respondents prefer to ask the lecturer if they do not 
understand what is taught by the lecturer. 
 
Table 2. Frequency and Percentage of Students Academic Engagement in the Teaching and Learning (M = 4.08, SD = .38) 
Item 
No. 
Item Strongly 
Disagree 
      Strongly 
Agree 
1.  I always give an opinion in class 1 (0.8%) 6 (4.6%) 57 
(43.5%) 
43 (32.8%) 24 (18.3%) 
2. I have presented the assignments in front of a class 2 (1.5%) 4 (3.1%) 8 (6.1%) 60 (45.8%) 57 (43.5%) 
3. ,DOZD\V IROORZ WHDFKHUV¶ LQVWUXFWLRQVDQGGRDOO WKH
homework 
0 1 (0.8%) 8 (6.1%) 56 (42.7%) 66 (50.4%) 
4. I always give my full attention to get the job done 0 0 7 (5.3%) 62 (47.3%) 62 (47.3%) 
5. I was able to learn and complete the work assigned 1 (0.8%) 4 (3.1%) 10 (7.6%) 66 (50.4%) 50 (38.2%) 
6. I go to class without being completing the assigned 
task 
53 
(40.5%) 
50 
(38.2%) 
8 (6.1%) 13 ((.9%) 7 (5.3%) 
7. I always cooperated with other students to complete 
tasks assigned 
1 (0.8%) 4 (3.1%) 9 (6.9%) 58 (44.3%) 59 (45.0%) 
8. I, along with the other students, we do our homework 
after school hours 
3 (2.3%) 5 (3.8%) 20 
(15.3%) 
65 (49.6%) 38 (29.0%) 
9.  I take immediate action when task is assigned 1 (0.8%) 2 (1.5%) 33 
(25.2%) 
68 (51.9%) 27 (20.6%) 
10. ,I,KDYHDSUREOHP,¶OOWU\WRVROYHLW 0 1 (0.8%) 4 (3.1%) 65 (49.6%) 61 (46.6%) 
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11.  I am not easily feel disappointed when difficulties 
occur at the early phase of my work 
0 6 (4.6%) 14 
(10.7%) 
64 (48.9%) 47 (35.9%) 
12.  ,¶OOWU\WRJHWKHOSIURPSHRSOHZKHQ,¶PLQWURXEOH 0 2 (1.5%) 13 (9.9%) 67 (51.1%) 49 (37.4%) 
13.  I enjoy doing work that is challenging 1 (0.8%) 1 (0.8%) 20 
(15.3%) 
66 (50.4%) 49 (37.4%) 
14.  I am committed in completing tasks even no points is 
awarded 
1 (0.8%) 5 (3.8%) 22 
(16.8%) 
67 (51.1%) 36 (27.5%) 
15 I work with high concentrations 0 0 19 
(14.5%) 
66 (50.4%) 46 (35.1%) 
16 I like to ask questions to gain knowledge 0 2 (1.5%) 24 
(18.3%) 
65 (49.6%) 40 (30.5%) 
17 I am used to be independent 0 0 14 (0.7%) 58 (44.3%) 59 (45.0%) 
18 I like to do task where students are allowed to choose 
the topic than those not allowed 
2 (1.5%) 2 (1.5%) 23 
(17.6%) 
52 (39.7%) 50 (38.8%) 
19 I like to learn new things and involve in meaningful 
learning even without a teacher 
1 (0.8%) 3 (2.3%) 13 
(10.1%) 
74 (57.4%) 38 (29.5%) 
20 I will try to avoid the difficult work 14 
(10.9%) 
0 17 
(13.0%) 
48 (37.2%) 50 (38.8%) 
21 I continue learning even if all tasks have been 
completed 
1 (0.8%) 2 (1.6%) 24 
(18.6%) 
69 (53.5%) 33 (25.6%) 
22 I used to work without supervision 7 (5.4%) 10 (7.8%) 16 
(12.4%) 
73 (56.6%) 23 (17.8%) 
23 I always completed the task within the stipulated 
time by the lecturer 
0 3 (2.3%) 13 
(10.2%) 
65 (50.8%) 47 (36.6%) 
24 I am not satisfied with my homework due to the lack 
of understandiQJDQGQRWEHFDXVH,¶PQRWZRUNLQJRQ
it 
13 
(10.2%) 
19 
(14.8%) 
39 
(30.5%) 
45 (35.2%) 12 (9.4%) 
25 I completed my work with the intention of obtaining 
good results 
0 4 (3.1%) 12 (9.3%) 56 (43.4%) 57 (44.2%) 
26 I studied with the aim to have more knowledge in all 
subjects 
0 0 6 (4.7%) 42 (32.6%) 81 (62.8%) 
27 My interest in a course will increase if I perform well 
in the course 
1 (0.8%) 2 (1.6%) 10 (7.8%) 52 (40.3%) 81 (62.8%) 
28 I can improve my performance in a course 0 0 12 (9.3%) 60 (46.5%) 57 (44.2%) 
29.     I would be happy if I can finish the challenging chore 0 1 (0.8%) 8 (6.2%) 55 (42.6%) 65 (50.4%) 
30 I will study hard if my ability is recognized by 
lecturers. 
1 (0.8%) 6 (4.7%) 21 
(16.3%) 
48 (37.2%) 53 (41.1%) 
31 I love to ask questions if I do not understand the 
teacher 
0 0 27 
(20.9%) 
54 (41.9%) 48 (37.2%) 
  
  
  
5.3. 5HVHDUFK4XHVWLRQ  ,V WKHUH DQ\ UHODWLRQVKLS EHWZHHQ OHFWXUHUV¶ WHDFKLQJ VW\OHV ZLWK VWXGHQW DFDGHPLF
engagement? 
Based on Table 3, there is a positive relationship between lecWXUHUV¶ WHDFKLQJ VW\OHV ZLWK VWXGHQW
DFDGHPLFHQJDJHPHQW+RZHYHUWKHUHVXOWVRI3HDUVRQ¶VFRUUHODWLRQDQDO\VLVVKRZDZHDNUHODWLRQVKLSEHWZHHQ
teaching style and student academic engagement. 
 
Table 3.Correlation Between Lecturer's Teaching Styles with Students' Academic Engagement 
  
  Academic Engagement 
Teaching Style .53 * 
 
Note: Correlation is significant at 0:05 
 
6.Discussion 
 
18   Abdull Sukor Shaari et al. /  Procedia - Social and Behavioral Sciences  118 ( 2014 )  10 – 20 
This study has identified the relationship between variables of teaching styles of the lecturer and 
VWXGHQWV¶ DFDGHPLF HQJDJHPHQW ,Q WKLV VWXG\880 OHFWXUHUV¶ZHUH IRXQG WRXVHYDULHW\RI WHDFKLQJ VW\OHV LQ
their lesson. It is also found that each teaching style dimension has high mean value. This indicates that UUM 
lecturers are active by using various teaching styles in the classroom. The methods used by lectures were found to 
help the students to understand subject matter. 
In addition, the diversity of the teaching styles is encouraging for the students to learn systematically. 
Nevertheless, many lecturers were found using personal model teaching styles followed by expert teaching styles. 
The lowest teaching style being used is delegator. Personal modeling style of teaching is very important when 
delivering lessons to students to learn. Teachers, who have the vision and deliver good content, will inspire 
students to strive for more.  
Mergel (1998), states that behaviorist learning is learning that involves conditioning and imitation. This 
study supports the view that personal model teaching style has great influence to studeQWV¶DWWLWXGHVWRSDUWLFLSDWH
in the process of teaching and learning in the classroom. This finding is supported by Maher, Siti Haishah and 
Nur Atikah (2009) that the function of teaching is to produce effective teaching. Therefore, a good lesson should 
iQYROYHWHDFKHUV¶VNLOOVWRHQVXUHWKHWHDFKLQJPHWKRGVVXLWZLWKVWXGHQWV¶OHDUQLQJREMHFWLYHVDQGOHDUQLQJVW\OH
This is because learning is the activity of mental, physical and spiritual to the students. Thus, the openness, 
reflective and objective attitude are necessary in order to produce continuous learning in teaching so that lessons 
FRXOGEHFRPHRUJDQL]HGWREULQJFKDQJHLQVWXGHQWV¶DWWLWXGH7KHUHIRUHDV\VWHPDWLFDSSURDFKVKRXOGEHGRQH
by teachers in the development of knowledge using appropriate method in order to create an effective learning 
environment in the classroom. 
 
6.1.7KHUHODWLRQVKLSEHWZHHQWKHOHFWXUHUV¶WHDFKLQJVW\OHDQGDFDGHPLFHQJDJHPHQW 
,Q WKLV VHFWLRQ WKH VWXG\ LV GLYLGHG LQWR WZR SDUWV WKH\ DUH OHFWXUHUV¶ WHDFKLQJ VW\OHV DQG VWXGHQWV¶
academic engagement. Based on the findings, their teaching styles have a significant relationship towards 
VWXGHQWV¶ DFDGHPLF HQJDJHPHQW 3HDUVRQ¶V FRUUHODWLRQ DQDO\VLV VKRZHG D VLJQLILFDQW UHODWLRQVKLS EXW ZHDN
between teaching style and studHQWV¶DFDGHPLFHQJDJHPHQW 
Through facilitator teaching style, teachers can use problem-solving strategies. This strategy does help 
the students to work with others. The study is supported by Ahmad Faris (2008), when he found that by using 
problem solving WHDFKLQJVWUDWHJ\LWKDVLPSURYHGVWXGHQWV¶DWWLWXGHVWRZDUGVFLHQFH 
Adesoji (2009) too, when explaining his findings, saying that students will lead to positive direction if 
the lecturers use problem solving method in their teaching. Style of teaching using problem solving involves 
facilitator and delegator teaching style. This statement is in accordance with the statement from Grasha (2003). 
 
7.Conclusion and Implications  
 
7KHUHVXOWVKDYHVKRZQWKDWLQWHUPVRIOHFWXUHUV¶WHDFKLQJVW\OHVWKHPDMRULW\ of lecturers use personal 
model followed by expert styles while delegator style gets the lowest mean. Majority of the respondents also 
found involved in academic engagement. The results have also shown that there is a significant but modest 
relationship bHWZHHQ OHFWXUHUV¶ WHDFKLQJ VW\OH ZLWK WKH VWXGHQW¶V DFDGHPLF HQJDJHPHQW 7KH UHVXOWV VKRZ QR
VLJQLILFDQWGLIIHUHQFHVEHWZHHQOHFWXUHUV¶WHDFKLQJVW\OHLQDFDGHPLFSURJUDPV 
These findings may have implications to students, parents and lecturers in relation to teaching and 
learning process in the classroom. To encourage the participation of students in the university academic can be 
encouraged by understanding the appropriate teaching styles of the lecturer. 
It is hope that university students could recognize and understand that academic engagement is one of 
WKH PRPHQWXPV WRZDUGV VXFFHVV LQ WKHLU VWXGLHV 7KHUH LV D SRVLWLYH UHODWLRQVKLS EHWZHHQ OHFWXUHUV¶ WHDFKLQJ
VW\OHV ZLWK VWXGHQWV¶ DFDGHPLF HQJDJHPHQW +HQFH WKH XQLYHUVLW\ VWXGHQWV QHHG WR LGHQWLI\ WKHLr style of 
DFDGHPLFHQJDJHPHQWDQGVXLWWKHPVHOYHVZLWKOHFWXUHUV¶WHDFKLQJVW\OHVLQWKHFODVVURRP 
For lecturers, we know that the university is the main contributor in providing formal education training 
to students. Therefore, the university and the lecturers should provide a positive teaching and learning 
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HQYLURQPHQW ZKLFK LV XS WR GDWH EHFDXVH LW FDQ IRUP D FRQGXFLYH DQG VXLWDEOH HQYLURQPHQW IRU VWXGHQWV¶
academic engagement style and also contribute to the better achievement. 
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